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ABSTRACT » " . 

"Designed sfor jise in a 1568 study of why adul-ts learn, 
this interview schedtfle contains sit^^ation^description and' g,aestionV 
sheets for use by the" interviewer and sab-Ject ^for exfuainihg thirteen 
reasons why 'adults begin ai\d why they, cohtip^ a learning proj^fct, 
fThe\study,, ^'Why Adults Learn: a Study of the rjajor ^Reasons for . 
Beginning an^d Contn^nui'ng a Learning" project,*'' is available as ED 025 
688.)^ IntrofluQtory -sheets instract the Subject (learner) to ;ide1itify 
one thilig he or, she has spent several hours trying to iearn within 1 
.the 'past few aonthis. Criteria are* listed *fos^ts app^^riat^ness ■ *| 
Me.g*, primary goal aust not be coinpleti.on of a pourse or requirelnent 
es p^art- or •full'time study). Possible, learning .projects ^re 
suggested««.e<g<, spejed reading, a sportier game, hpw^ to be a b^tterj ■ 
parent, ^gardening, typing, driving 'a car. a research project- ' !' ^ 
Interviewer .sheets provide guidelines for helping the subject ! 
understand each factor (reasoS fpr leamingV presented, ^Sheets for ; 
.the subject focus on identifying 'which facto^rs' fit the learning [ f, 
proiect^ selected r and open*ended qoestions solicit specific related ' 
information- (3Ti * ' ■ ^ ' . 
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This interview schedule was flrst'^prepared ancf reyis9d ir? i967 
for a study conducted th^t spring* tn order to hefp readeVs other than 
the research team understand the interview schedule^ it was pr'epared* 
In 1968 for wider distribution by adding to each sheet^a paqeTnumber 
plus the letter E or S to Indicate whetiier that sheet was for the inter- 
viewer (El or the learner (the subject, S)*, During thie interviews, a 
secqnd copy of many S sheets was orovlded for the interviewer to use wh*iie 
discussinq-that sheet* . . * ^ 

/ ■ ' » % ' , 

This study was reported -In 1968 in a mimeographed /paper entitled - 
**Why. Adults Learri:* A Study of the Major Reasons for Reninnina and^ \ 
CbntJnuinfT a Learning^ Project*" C^o ojr bfs) ^ ; ^ 



Identify yourself If necessary. * ^ ■ ^ . ^ " 

**ln this research, we are IntGrestcd in'why adults begin a dolibcratc. i 
cHort to learn certain knowledge and ski! k During this. Interview we first 
wi 1 1 chOQse one thing you have tried to learn, dgring the past few- months, and 



I will th^n ask you certal 



about It* The learning we select'can in- 



volve any sort of Information, knowledge, ortSklll-at alU The only require* 
ment is that^ou hayo sspent several hours at the learning**'^^ 
^ / ^ / Use the* I ist of subject matter If S does not soon think of*^he or two 
examp les* - * - , „ , ' , 



^^^^^ 



List the firgt two or three or four examples given* Check' the criteria 
in the definition, either mental I v or with S* Toll S'about any^ critef la that 
eliminate his example; do not present the entire definition* . . ^ 

* seyeral clearly related learning episodes (our definition 5))ecl.fles 

. ' . ' ■■; ■ ■ ■ ' ■ 

the*meorting of these words) a, 

- began less than nine months before the interview 

* within some slx-mo?tflf p0r'lo<^*, S spc;it**at least seven* hours at the learning 

- ' ' ' ' ' ' ' ' ' 

-of these seven hours,' least five were spent at Jearnlri] activities 

(rather than decrdlng_whotMr to begin and continue, planning the '/earning 

* activities, *and arranging tapproprlat^ conditions for learning)" -y , 

- the primary goal of thC;'. learning ^geaf Is not the successful conr^letlon of ^ 
a course or series of ;^te^s6ns; ^anct the Joarn4iig project Is not /required as 
part of fuH^tlmo strfdy^ ' ^ ' < * » - 

-Ts is at loas> 21 years *fafd and 4i6l. completed at feast'Six months of further 
, education or training afttsr 'completing grade \2 Cor, ho cloarly has more 
than average Intelligence) ' , * * • - 

Select ono exemple. If you*tiave a choice, you ma^ eliminate jany 

*'* ^ '' ' - * * 

example that seems* vague , or difficult to discuss clearly, Froift the remaining 



examples. Select the one that ^seesn^s most ImpcSrtant to S or that ho Is most 
enthusiastic about* ' r 



' . . Some thTngs that people le^fn , , . 

speed reading * \^ ' * 

'Sport ofT game ^ - , * 

how to be a better parebt, wife, pr husband; raising a, child 
a foreign (jSnguage^ - ' f/ 

"finances;, savings; stock market; deciding wKtft to bdy^ 
gardening; 'nature; blrd^* . 
j" human relatlpns; leadership; social skills - * ' 
musical JTistrunvent; painting; dancfng \' 
sofne aspect of present job; a new 'job \ 
psychology; isoclotogy; economics; history . ' * 



understanctlng oneself;xmentBl health 

\ 



science; evolution; estronomyK^pace travel 

appearance; clothes'j^ posture; contact lenses'; health . * 

' ^' ' . ' ' ' . • . ' ■ 

.writing or speaking (nore effectively ' 

current events; world affairs; politics; ppace;- cltUenshlp 

ethics^ rellg^lbn; philosophy ^ 

geography; seme region or country; travel 

drlvj ng' a car ^ , , 

* t ■ ^ 

Joglcal thinking^; creative problem-solving; memory 
woodworking; home repa-Irs; decorating 
sevflng; cooking \ ' ' ^ 

a research project 

stamp collecting; photcjgraphy; other craft or hobby 
some area or f teld"^of^know<edge ' 



4 



I 

The knowledge and skill t tried to g^In was: 



Some exampies of the learning episodes in my leahrijng*project-9re: 



The first (eartjfng opl^ode waS^;/ ' 



' w 

These were nat learning episodesi 



Why did t want to learn thfe knowledge and'skill? Why didj ttegin and 
continue tha learning ^prpject?. Some of my*reasons* intentions^ or^ /'* 
expected benefits v;ere; * , * 



1 



A. « 



S jiumber : . ' * . - ^ 

tvteke certain that S Is-clcar about each of the foftowlng, and 
that ydu and S agree *on "each of tUdm* ' 
/ — :t)s© the- concepts ^nd Ideas In our dcfinltioh of/tho phenofnenon 
whenever these are" useful* Have S fill* In "the mimco sheet above tho 
tine for his Wn benef.It only; say you wUI nol collect It*, 



- the knov^ledge and skHI ' ^ \ ' \ . " ' ^ 



4 t 



- for how lot)g did he want to retain the knbwl^ge and ski 1 1 



which episodes are Included In the lesfnln^ projfjcts (his shqet also 
says, "These were not learning episodes;^*) * " ^ 



the "first learning episocfe (that Is/ the time at which the le&mlng 
project began) . . 



- whether the learning project has ended, has tapered off, Is flourish 
Mng, etc* . . * ' * * , ■ ^ 



-Jf It ha$ ended or tapered, when did ft happen * 



* "Now, your first learning eptsodo v/as .w* This was the beginn 
Jfng of-jfour learning project, .Now wc are goliig to talk about some 
of your* reasogs for beginning tho learning project, I assume you 
made a falrfy conscious jjeclsion to begin^and I am Interested In * 
why Vou began to learn, ^ The bottom questtofi on your mimeographed * 
sheet* asks you to<j6t down sdme'of your reasons. Is this question 
xlear^enough for you to do ttjaf novjZ" (pausel 

*'Now* .ctould yoy please surnmarlze the thlngs:you have jotfed 
down - just telf me Jhe main reasdns, We**wlll do the detaHs later* 

' Our purposes;, to testiS's understanding of the question, and 
for use during the next part of the Interview. It Is' not necessary 
*ta jot down his responses; tKyocf' do//check after the Interview 
that each response has been jotted doi&n <5n tho apprpj, iate data 
sheet, " _ \ ^ 

* *^'Okay^ tliank you. This gives me a. good general idea o* thb 
reasons for your trying to learn,'** r ^ 



I I ■ - ' ' ' ■ *^ 

lo our. research p^ojfict, we have tried to work out-some 

^Dmmon -reasons that people have for beginning and coijtlnulng a 

learning project* We. have pOt these, on several sheets, and want to . 

discover which on^'s fit your learnlngOproject* Perhaps you had* 

■ ■ ■' ' ^- V , 

several reosons»N?r onIyj)no or two reasonsl'* * , ■ * " 
^= . ^ . . 0*^ 

"Right nowv we- are going -to J ok at one of the rea^ns that 

some people have. Here Ts a sheet that describes.*tils flfst reason* 

Please reajct.It^ and think atout whether It was'onfe of your reasons*" 

* Ulth each jactor^^ follow -the procedure outlined below* 

K Help S understand , the factor* Do everything possible to' make 

sure he docs not confuse It Withtsome other factor; also, each factor 

excludes all previous factors* Teach htm our vocabulary and thinking 

whenever necessary, 'Help^hlm^see the possiBIe relevance 6'f the 
"* * * 

factor In Ms learning project by* translating our terms Jnto parflc- 

y ' : . \ : y 

ular aspects of hfs project^ Encourage him to. Jot notes iflght on ' . 

. * ' / ■ ' . . ^ 

the shfeet If this'will help him* Explain that" we cat I h!m "the 

learner*" , y * * ' " * 

2* Ask him to discuss the top question with you* Test- the appropriate 

^ess pt his- Intended quantitative response ond .discuss It wjth\hlm If 

-he seems trf no^: understand* ' * " , \ 

3. Discover (by much questioning and probing If necessary) and record 
' ' . " ' ■ ■ . . \ ■ 

the major particular details* " • ■, 



4* Repeat (20 and (3) -fdr the middle question* Use the same data \ 
Sheet to, record' any :chaogcs In the particular aspects^ 

5% Record his quantitative responses at the tpp-Qf the sheet* 

..." - fr ^ 

6**- If bis reply to the bottom question Is YES, put hjs_ sheet In a 

special ,pJace foV the end 'of' the Interview* 



1.* . •Sometlnjes a.lea*"ner wants to gain cerlja In knowledge* and skill.* 
so that -Jn some future situation he will be'abiis to understand be't+er 

* t « _ - — - w 

v^ha1^.he_ | s reading'^ hearing^ or watcftlncj * 

* "He aritlctjiate's some possible future SVtuatIon\in which he yIM 

^ -""^ ■ * ' ■ ^ 

be primarily receiving) certain stimuli rathor tha^j doI;og (accomplish- 

1^ * ^ ' 

, * * *- - 

Ing) something. ' la other words, he wl t i be readlngr Usicninq, ob* 

• . y ' - 

serving, or 'trying to learns While doing so, his new knowledge and 
skill will enable Mm to do so with greater understanding. Insight^ or 
appreciation. ' ^ * , 



Here^are some examples +o make this clearer: 

He wonts to be able to .understand a certain lecturer or 
book better. ^ . ' . / . T 

2. He istudles music appreciation In order to* benefit nrare 
from^ the next cqncert he attends. ' ' ' . ^. ' * 

:iJi Hi Min*i *i wilitili IP Iwpaiiii hli piiiM*iMn (III' fi<iiu 
Hm iiw 1 w | 1i i | i nwnir g l | lm^>l i iiii n ^ ^ ^' 

4. He is learning the technical terms >n a. certain field now so 
"heVl-tl be able to read adVanced books In the'fleld, 

5. He wants to' understand a certain person's behaviour. ^ 

6. He^wants to, Ipcre^se his understanding of certajn topics In 
conversations or newspapers. . ' . * ■ 

7. - He expec+s to anjoy discussing thp new ^ Ideas^^or Information 
Kith a few people; he expects to spend most of his time J Istenlng^ 
rather than Talking. 

the person wants the greater understand ihg or Insight for Its 
own sake,' rather than as a means^to accomol Ishtng sometohlng* He ^ * ^ 
does not intend toyuse h Is gre&ter under>standln<^ In order to Impress 
oK persuade other people, raise , a child more successful ly^ 6r accornip* 
I Ish somethtng'else. ^ ■ ' 



■■■c!EP 



* We are dUct^s^Ipg the'reason^ that, at the time of the first 
learning epispde, influenced your decision to *begln the ,.hole 
JeamJng project* The reason described by the last*sheet was: 

a - ^ very strong , . ' ' ' 

b. fairly strong . " ■ * , ■ ^ . " 

... - c* tfeak^^b^ut definitely pres6nt 



di; not pre^nt 



^low think of 7our motivation for contlnulnc) the learning 
project when you were' abo'Ot halfway through It, ^During the project; 
this reason for continuing wasi ' . ' 

* a* very strong : ^ 

- b* fairly strong ^ * 

c* weak, but definitely present " * . 

' . d*,^ not present -at all ^ 



^C^..you^thlnk this might have beer ^the stronges t reason for 
beginning? Or ifor continuing? ' . * 



ERIC 



S .numbdr: Scale; begin: continue:^ Factor number \/ 



U Exac' ly what *^rece(vlng" situations were Jn^v^ur mind and consi- 
quently Increased youir desire to learn/ Which wore "especial ly inf- 
feqrtant? Were they In your mind at the boqlnnlng? If they arose 
between the boglnnIng,and the middle, what msJa them arl^e? 

2, What aspects or subject rSatter did you want to ^understand better, 
' and In what ways? Wljat know^^edge and skill did you think would ^ 
: be gsefu) for this? . ^ ^ ■ . 

3/ Why did you want to understand betteh? 

4, (If "fairly" or 'Very'*^ Important) Oesc^rlbo (roughly" or Prlefly 
If neces^sary) the chronologtc&l sequence of learnUg episodes and 
.actlon^^plsod^* / * .^'^ ! / 

Since th<S beginning of the learning pVoJtsct, have there been'any^j^ 
changes at ali IH any of Ithese ''things .we have tall^ecJ about ^* In 
addition to the change^*wo have already dtscusged? 

\ * . - * e ^ 



r 



Did S und'^-ttils factor ctearfy? NO YES Cout^tn't distinguish^ 

' In S's ml^d, did this factor seem vague rather than definite? 
DEF - VAGUE (e^taln) OTH^ (explaln) ■ : 




2. Sometimes s learnp*^ trt^s to fjain certat^n knowledge and 
skllf because he faces s^e definite future situation, In which he 
Witt be. tes t ed or examined on this knowledge and sfcHI. He wants' 
"•^ firp y to some other person that he does "possess that knowledge 
and skill, -■ ' 

■ » 

During the learning, the learner has In.mlrtd a certain shtr \ 

uatlon that will npt last longef* than a few hou^s spread over one 

■^ . . 

or two days. 

* \~ ' ^ f 

Both the learner and the other" person cledrly regard the 

situation as definitely an exaffltriatton sjtuation - or at (east as^ 

a brief situation In tfntch the learner's task clearly ts to dem* 

onstr^te or prove his possession of the. knowledge^ and skllt: 



lERlC 



'ft ^ t 



* t 



S number: 



Scale: begin: 



continue; 



Factor^numEcr 2 



\\ 4^scrtbe fhe oxtmtnatlon situations* *When did you decide to take 
- . the exam:- . before the beginning of i-he, learning project - or iater? 

2/ wha set the ex^m? Who evaluated your performance on It? Wha or ' 
. ^ what. cJQtermlned the date of the exam?^ 

3* Bridf ly,.what, Irtformatlon did you ha^'e beforehand ^bout tfie formst, 
' cont^ent^ level' of difficulty, and' othef^ characteristics of the 
exanrij?. Briefly, how'jdld^you get this Infonnatlon? 

4. ' Whati knowledge and ski M did you try to gain for the exam? ' ^ 

Why did yqu want to pass tfe exam, br do^'even be+ter than just 
pass ^Jt? Ontensivfe'*de^l J not necessary) 

6* Describe the c^irono log leal 'sequence tif learning ^episodes and exf^** 
Inatfon episodes.. 4. . ^ ^ v - - 

^7* Since the beginning of the learning project, have -there been. any 
. chariges at,alj In any of■,+^lese things we have talked about^^— In 
addition to the changes we have already dl^scussed? 



Did S-und tHls factor clearly? 'tp ' YES Couldn't distingutsh_ 

•In S's mind, did this factor, seem vagUe rather than definite?. 
DEF- . VAGUE (pxp)aln) ' OTHER (exfJ-lalnl * 
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,3* Sometimes^a ^leEfrner tries to gain certain' know I edge anc! 
ski! i In" order to pa ss It on to another" person or tb several peopife, 
Th^learner*s go^\ Is to Increase the knowledge and skiM of one or 
more, other people* , ^ , 

The learner ex|iects tq Ymparf the knowledge and^sklK by meahs 

' I"' 

of a sp^ecK'^ conversation^, written article or siimmary/ lecture, 
^esson/ showing. %omeone how to do*the skill, or .other 'method* ^ * 



\ 

■ \ 
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S number; ; Scale.: begin; continue;. Factor number 3, 

/ ■ ^ ' 

K What peop'le and what situqttofis were In your mind and Increased 
*your desire to learn?* (Specf-fV method for) each situation.) 
Whlcli we're espectaUy Important? Which were in ydur'mlnd <and 
Increased your desire to learK)*at the beginning of the learning 
project? When and how did the others^^Tse? ^ 

2, What khowledge^and sklTl did you w^t to Impart? ■ * ■ 

3. ' Why did you want* the people io j>i^e this knowt^ge and skill? ^ 

.-(intensive dejall not nec^sa^y) * * * , * ' . , 

4* Who or what determined who/Teach especlatty Important li«partln^, 
situation occurred? Or w t U do so? How Hkely or proSabJe d1;d 
, you think *lts occurrence was (below. In, or above the 40*60^ 
range)?- . ' ^. / ' ^ ' 

5. tif "fatrly*' or "very** Jmporfant) CtescrJb^ <roughly or, brief l^y \ 
If necessary) the chronological sequence of learning episodes and* 
* , action episodes. ! * ^ 

-6t^ Since the beginning of the learning project^ have th^re bean'any 
changes at alT In any of. these things we have talked about siln 
addition to the changes we h3ve*^lready discussed? * ! 



Did S' untJ this factor fciea'rly? NO y£S "^Goytdn't distinguish 

*■ - . • / ' ^ 

In S's mlod,' did thts factor 'seem yague rather than definite? 
DEF. Vague (explain^ -OTHER (explain) 



15 ■, - . ' ' ^ 



4** Sometimes a person wants to do somethfng, and he i earns ■ 

• ■ . ■ . . . V>' • / 

^In order to do so — "or in order to do so more ef feci^Ively. /* 
That fSf he t^Ies to gain certain know-ledge and-sklll because 
he wants to ap ply It directly In order to do scn^e'ftnqj accemplfsh 
something, produce something, or decide sometfi^nq* Or to do some- 
thing better. * * * \ ^ 

'\ - ■ ■■ ' V'^ ' ■ * 

Or he "wants to use th^sktll In order to pJay some sport or 
musical Instrument at a better level ttvan he coul\6 without (earn- 



Ing. ■ . ' ; " / ' 

Or he wants to talk successfully In conv»5rsaiioi^s about a 
certain topI6, Or he ysnts to do a good^ job while giving, a speech, 



whMe teaching, or while defending his acflonf; jnd decisions. 

The kncw.ledge and skl 1 1 "Is a means or a tool -for^ deal Ing 
successful I y with some task, situation, decision, ^or ac^tlt?lty» \ 

he learns; then ho applies or uses the knowledge and skill,' 

Pleaso r^entber tha t earh nf t ^figfi ghefsts fiycJudes ^he reasons 

* . • * * \ 

described on el I, previous sheets* \ ^ * ^ 



S number; ^ Scafe; begin; ^ continue; Factor number 4 

1* At the beginning of the learning project, exactly what situations 
or appllcatlon^^were tn your mtnd and Increased' your desire to learnl 
^ That Is; what did you want to do or 'accompi Ish; what werp^your tasks 
or declsloos? V/hichwre especially important? 

S** Between the beginning ind the middle of your learning project, did 
some additional, possibilities come^to your mind and Increfjse youl" 
desire -to lea^nT Whtch were especially important? Jndtcate any In , 
which the application x>r situation occurred, and thus Increased your 
. (fesire to learn, though you had not expected It to occur or'had not 
/ Expected it to increase your fnotlvatlon, 

3* Who Or what determined when each -especially important application 
or situatlon occurred? Or wlj 1 do so? How likely or probable did 
^ you thlnlj^'lts occurrence was^ (below, in, or above the 40-6056 range)? 

4i Vlhat knowledge and skill did you expect.'to apply or use? 

5* (1+ "fairly" or 'Very*' Important) .Describe (royghly or briefly If 
necessary) the chronological sequence of learning episodes and , 
action episodes* 

. ^ \ \ , 
6* Since the beginning of th^ learning project, have there been a^jy 
changes at all- fn any of the'sre things we have talked abou1>-* In' 
addition +o the changes we have a'^lr^ady discussed? ' , , 



. ^ 



Did S und this factor clearly? NO YES Wouldn't dtstingui.sh 



In S's mjnd, did this factor seem wgye' rather than deflnl'te? 
DEF VAGUE (explain) OT>IER (explalp) ' 



5* Sometlines a learner recelvds'some-'pleesurc or benefit- " 
bocause some other p&rsonWs aware that he is Iftarntnq. or \s at least 
trylnp to learH, ^ < ' ^ ^ 

For ^ample, that other person may praise or- reward him because 

*• * ' ' . 

he apparently ts'trytng to learn, ^ . , ■ < 

Or the "learner may avoid, some punishment or scorn if the other 
person. Is aware that he Is reading, .practising, or performirtg certain 

qt^ler learning activities* * - * ^ , 

■ ' J ■ * ; ' - 

Or he, may maintain someone's friendship by showing some Interest 

(real or apparent) In certain subject matter or activities* ■ For example, , 

' the learner's wife may b*e pleased that hf Is using a "learn-to-paint*' kit * 

that she gave him, \ ^ ^ , ; ? , 

Or the learner may.be pleased wt^en other people realize that he 

* ■ \ - 

is able to loarn very successfoHy , For example^. perhaps someone predicted 
that he could, not easMya'^nd quickly iearn a .certain sk! 1 1* 



The (earner wants people to-be aware of his Inferest, his att^pts 
to learn, or his ability -to^iearn (rather than the' resulting knowledge and 
sklU/as in an examination sjtustlon), ' \ * / " 



r 



S number; 



Scal6:*bogin: 



continue: 



Factor number' 5 



K Let's list each person by^Jottlng down two or three defails aboul^ 
him or her; for example-, "the man who Mves next door" or "best 
fr(end*\ (Include the total number of people), 

* ■ ' . ' 

2* Win did care about what the s e Individuals thought or knew about 
*your learning? ( Two questions here: why care plus why these 
Individuals*) , ^ ^ ^ " . . 

3» To what extent'dfd you want ,tliem to be aware of. ^ ' ' 

**■ . * „ ' 

— your attempts to learn, regardless of subject matter 

— your attempts to gai n certain subject matter ' ^ 

— your Interest In certaTn. subject tnatter^ regardless of whether 

you retained tt ' ^/ - . ^ 

— your .iffterest in certain activities or materials. 

— your success r speedy or progress 

your resulting levefof knowledge and skill ' 

Give the partlcular detaUs of each one; 

precisely what did you. want them 'to be aware .of? Which of'^these 
things were especla't ly Important? • ' , . - 

4 ■ ■ , 

• • •■ 

4* Were you trying to mako th^ aware of something thfit did. not act- ^ 
^ uaily exist? V 

5, Of, all the thlngp discussed here, which w^re In your mind (and in- 
creased your desire or wltfingness to begin a learning episode) at 
the beginning of ^the learning project? V/hen and. how did ^the others 
ariser • , / ^ ■ ' " * 

6* Since the beginning of the learning project/ have- there been any - 

changes at all In any of these things 'we have talked about — In 
^ addltlorv'to the changes^ have already-discussed? - ^ 



Did'S und this factor clearly? NO YES " CouldnH distinguish 

In S's mind, did th(s factor seem vaguepsather than definite? 
DEF VAGUE" (explain) ■ OTHER (expltl n) 



- Sometlmes-a learner Is~fnotIvafed to ffnd out something because 
he Is puzzled or curious * ffls pleasure or sattsfactton wl H cdene 
■Immedlateiy from discovering the* knowledge er In^orn^atlon, quite 
apart from whether he remembers It.- ; " ' ' ^ 

For example, sometimes a person begins a learning epfsbde be-* 
causp of his feeling of being puzzled by something^ 'He may have a 
''destre to understanci somfethlnq. or t\e want's to dls;cover what some-; 
thing Is really Itke* _ Or he wants to find o^i^hirf^sT^TT^rta 1 n 
field or bool{* Or' hejias^^a^^jy^ he wants tp answer*^ 

Here ar^ Some particular examples to make this clearer: 

t;^ He has always been fascinated by the field of psycho*togy, 
and wants to see what this field contaliis* * . ■ , 

_ \ - • 

^ 2* He Is curious aboui a certain book, and "wants to* explore - 
Its contents* ' v * ' 

3;* < Computers have been a perpt'exlng mystery to^hlm, and he 
wants to reduce this. feeling of mysfery'or. Igndrarice* 

4*^ He definitely wants t5> answer some question, such as "what 
do some people jsee In yog??" or *Vhy did dinosaurs become extinct?^' 

5* Ho travels to. a certain' geographical region because of his 
desire to see what (t Is like and to; find out what Is there* 

* 

6* A researcher wants to understand some phenomenon that 
puzzles hlm*^ . ' 4 

■.\ ' . . ■ ' . . - ^ 

7* The learner wants to understand the reasons or. causes for* 
an accident, an Illness, or a mate's request for a divorce* 



J 
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In each example, his, puzzlement/or curlosl^l^ was strong before 
he went very far With the learning* Thst Is, the curiosity or quest- 
Ion or mystery was one reason. for beginning one or more learning 



episodes^ 



^ Also, this motivation Is dls+Irrct frlm anyJdeslre to remember or 
use the knowledge* The satisfaction or othpr benefit occurs, as" sooa" 
as he discovers the Information op knowledfje, not latere * < 

- ^ . - . ■ • 20 



■ I 



\ ■ 



Scale: begin: 



continue: 



factor number 



I* what were the specific qt-^istions or puzzles; what did you >;ant to 
understand or jSjfsciver? t ■ ' , 

2» Whiqh of t^ese was^tn your mind (and IncVeased- your desire to .tfearn) " 
3t f|ie fa'eq innlnq 'of the learnhg project? When did the others arise? 

3» / Vjhat arousgd your curiosity? - ^ 

4, Since the beginning of the learning project/, have there been any 
changes ?t arl t In any^ of these thlngs^we have, talked about — In * . 
addltton'to the changes v/e have already discussed? ; ^ \ . - 



Old S und this'factor clearly? NO YES.. Couldn't distinguish 

In S's mind, did thfs factor seem vague rather than definite? 
..DEF '^VAbUE (explain) , OTHER (explain) " . ^ 



7, Sometimes ale^rneV definitely wants "to gain and reta iji- certa I,n 



knowledge and skill, ^nd expects son[*e benefit apart from uslnq It or'' 

showing other people that he. has It.^^ * ^ 

The satisfaction, pleasure, or dther Internal benefits come 

\ . t 

from the po ssession of the knowledge and SktH — from having It, 

* ' \ ' - . \ ' . - " , . ^ 

rather. than us'Mg or demonstrating *it. / ^ - ^ ^ * 

Y These benefits come jn the future (^ f t er he has gained and re- 

talned the knowledge and skill) rptherthan whl le hq Is obtaining It* 

'< . / * ^^^^^ 

Here ere som? exampTes: */; . * 

K He regards himself more highly after he reaches a certain 
!e^Vel In ptaylf^'-a^sport? game^ or musical Instrument, though he no 
longer plays* * . , 

^ ' . 2* expects to feel more confident or seV f-assured, ;or to \ 
4haye greater regard , or respect for himself, when he possesses' the 
knowledge and skllK" ^ , , 

3* He wants to have hls^own set of beliefs about -rel ig^on, ^ ^* 
or about the nature andt future of man* 

o 4. He feels more^confldent In hts Job because he Is able to" 
handle any t?^ performed by the people he supei^vlses,'alth6ugh he 
is certain he wilt never have to do^so* ^ 

3\ He feels that, everyone should have this knowledge and 
ski 1 1 ; *M.t Is a good thing" to know/' i - , " * , 

In all examples, the satlsfactroa'or oth'er internal benefits 
come from merely possessing or retaining the know|edgfe and skill* 
They^are dTstlnct from- any* benefits from fhe posS tbr ( Ity /Of using 
the knowledge and st^I'tl, or from other peopje knowing that he- po- 
ssesses tt» ' . * ^ ■ H * 
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S number; : Scale;, beg^n^ * cor^in.ue; Factor" numbei^^ 

U Whfch parts of .the knowtedjge and skill did you, want to retain 
because of this factor? • - 

2/ V/hat Ftotlvated you; whaivlnterne^j benefits did you expect or re-' 
* celye? 'Which were especial (y Important?"* o ^ . * * ' 



3. V/hlch benef Itfi j*ere tn your mind (and Increased yoiir desire to leara) 
' at. the beginning of 'the learning project?, 'When and'how dld^the 

others arise?- , • : ^ ^ 

4. ^Slnce .the beginning of tho .learning projeq-t^ have there been any • 
^c^ianges a,t all in any of these things we have talked aboutV- In^ 
addition to the changes we have a^lready ^Iscy^^sed? 



it 



Did S und this factor clearly? NO YES ^Couldn't distinguish 

if 

in S*s mlnd^'dld this' factor seem, vague' rather than definite? 
DEF ^ VAGUE (explain) OTHER (explain) * ■ . " 



^ Sorttetlmes learner enjoys receiving the content or, knowledge, 
For examplej^ he may enjoy reading or hearing certain Inform** 
at4on or subj^t matter*, Or he inay Wkq the. mental stlmi^latlon of 
receiving new Intel l^tual- experiences^ new Ideas^ and hew apptoaches 
Or he may like the stlmulatlon^of a variety of sights and sounds* 
\' ^ . In other words, he obtains some Immediate *pjeasure from re** 
celving, the knowledge or" subject matter* ' 

< 

Fort^example, he finds It Interesting^ fescfnating, sttmuljfft-- 
tng* oi^'enjoyeble^ The benef Its*come directly from the content or 
Ifvformatlori iVself* He may receive the content by reeding, Usten- 
ing, looking, or any other method* \ ' 

Tt^e^Joyment wo are now talking about Is distinct from any 
deslVe tb rmember thft'^ontent^ \'At>d It Is distinct from o strong 
deslre'to find the answers to certain quostlpns, or to reduce one*s 
feeling of puz:rlement or curiosity about some specific thing* 
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S'. number: Scale: be<;*n: ■ continue: Facto*- number S 



/ 



\, Which paints of the content did you" enjioy receiving? V/hich wero 
especlalW enjoyable? , ' . 

Why, dtd wQu eojoy recelvjng^thU^conteht? - What aspects or character 
Istlcs of the intent provided your pleasure? Which were especia I ly 
Important? ' , * /" * . . 

^* l^ h gP, did thIs*epjoyment (or your anticipation of It) first begin-to^ 
Jncr^ease*your desi re jbr wl 1 1 Ingness to begin a Ifcarnlnji epfsode? 

r 

,4. By what methods did you receive the*content? i* 

5» Slnce>the beginning of the Jearning project^ ^vo there been any 
changes at al^ In any of these things we have talked about' — In 
. addition to the changes we have already discussed? 

- ■ ■ ■ - , i r 



Did S und thts* factor deaf I y? NO' .^ES Coul'dri/t drstingutsh 

tr * J , * : - 

In S*s mtnd^ did this factor seem vague rather than definite? 
DEF ' VAGUE. (explain) OTHER (explain) 



^.Sometimes learner enjoys perfonning tho activity in which He Is 
trying to Improve hfs skllK ' „ 

In other words, he expects some Immediate pleasure or 
satisfaction because he Is perfjpHnlrt^ this skllj or activity; 

- , We tnclyde only learning episodes. That Is, we thclude the 

expected enjoyment pnly during episodes In which his primary goal Is to 
tmprove his skilly In the actlvl+y being perfonned or practised* ^ 

' ' Some ppssible activities In which he might be trying to Improve 

are playing a certain sport or game, chairing a Qommtttee, oi ) painting, 

Iliteryfewlng people, dancing, playing a musical Instrument, perfonritng 

some responsibility* * * ^ . 

^ ^ ^ . „ ' \ ; ' 

^ The satisfaction or pleasure comes directly from ^ome 

. ^ • • - . . . . • 

essentlahor usual aspect of the activity* For exanipfo, he may enjoy , 
the exercise and challenge of ptaylAg tennis. \ . . 



* ?6 
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S number: 



Scale: Uegin: 



continue; Factor number 

, s ^ ■ . 

K Precisely what Is the actfvity or sRri t (or thn parts of it) that 
^ you enjoyed performing?,/ ' <' . ^- ' , 

L When dfd, this enjov5henjfj(or^ your anticipation *|Jf ft) first begin to* 
. . Increase your desire or will Ingnoss to begin a* learning episode? 

3* Why did you enjoy perforrrllng this "sKtll? Exactly which aspects pro-' 
o vMed the pleasure? Which aspects were^ especlally. Important? 

' 4* Since the beginning of the learn Lng project^ hisve there been any 
changes It al I in any of these things we have talked abcut ™ tn 
addition to the changes we haye already d^scussed? 



1 



Dtd S und this fo^tor'clearly? NO YES _ Couldn't distinguish 

i tn S*s mind, did this factor seem vague rather than fieflnlto? 
' .DEP VAGUE (explain) OTHER (explain) --^ 



t 
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to. .Soniettmes^ during a learning episode^ a person Is pleased 

\ 

; or "feels^ good'^ because.h© -ts ttearning well or successful fy* 

He has proved to hlmscif ^''^.at he c an '^master fhls knowledge 
and skMl, ^Or he has faced the challenge off planning and cor;*- 

pis 1^ * ' 

■ ducthjg hl5 oiwn leornlnjj, and hft f^els victorious because he pro- ^ 
gresses wel 1 - " 

^ I 

In shdrtV the learner 15" (jleased by tHe effectiveness or 
' * ^ ' ' . *^ ' ' / 

speed of .^kls attempt 'to learn* . He enjoy? meeting a challenge^ and 

* ' 
feeling successful 6s a learner* . \ 

This Is^an Inftmedlate. feei Inq or benefit while learning* It 
Is separate from'the pleasure of realizing that he wll I now possess/ ' 
the knowledge and skilly or be able +o use It: 

It, a'iso Is distinct from proving toother prop I e. that he*; 
can learn* . ^ * ^ 
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S number: Scale:v>egln: 

J* E>!:bctly w hat p Teased you? 

* * '. -* 
2, ^Exactly why^ djd^ir please you? 



cdntlnufe: 



Factor number W 



3., When did this uleasure^' (or your anticipation of It) first begin to 
Increase your desire or willingness to begin a learning episode. 

4. Since the 'ieglnnlng'of thie learning' project, have there been any 
changes atall In any of these things we have talked about — in 
addltlbn to ttie changes we heye already tflscussed? ■ . V 



Did S und this factor clearly? 'NO YES. Couldn't'dlstingoish' 

In S's mtnd, dld"ttils factor sec.Ti vague rather than definite? ' 
DEF VAGUE (explain) bTlHER (explain) 
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' )l. Sometimes a person feels satisfied or happy because he Is 

trying to Team * He fools pleased that he Is learning at this particular 

^'?me tnste^d^ df "gaging In somo othei^actWlty* 

* 

Perhaps he Is pleased whenever he can find time for learning, and 

* ■ ' . 

feels unhappy If sevecjai days pass without eomo effort to learn something* 

Perhaps learning Is almost a'habit or hoBby for him. * ' 



j' Here ore some exSmp^es^ ^ ^" 

— he enjoys, reaching, and trios to s^ a^lde some definite times, 
for this actWIty; ' ' ■ v • 

, ^ ^ : ■ - ^ : ^ r ' ■ - , 

» he thinks more highly of himself when he Is learning; he feel^ 
^ he Is doing the right thing; 

— he enjoys the adventures and problems that a learner experiences; 

-* he enjoys exercising his mlnd> ahd does not want It to become 
* stagnant* * , 

^^-^ All of these reasonjs are dlstlncf from those on previous sheets. 



S number; Scale: begin: 'continue: Factor Ynumber 

J» Exactly what Is^the good feeling; happiness, satisfaction, enjoy- 
ment,, something else? . , . f 

2* ' Wh at made you feel good? Which of these were especially Important? 

3* Why^ dtd these things make 70U feel good?' . . ' ^_ 

4. When did this feeling (or your artttcJpatloh of it) first begin ttf 
Increase your desli^p or willingness to begjn a learning episode? 

5. Since the beginning of tile* learning project, have there been any 
changes at all In any of these things we have taH<ed about in 
addition to +he, changes we have ajready discussed? 




Did S und this factor cleaMy? ' NO YES , Couldn't distinguish 

In S's mind, did this factor seem vague rather , than definite? 
DEF VAGOE (explain) . OTHER (explaih). 




■ 12 Sometimes a I earner 'begins reading a certain book as one 
step toward galning^tho knowledge and skill* Then, as he. reads 

the book^_he n*ay*f ind jfhat completing It has Itself beccnne a goal./ 

Or^ after ^he has begun some topfc or phase, that Is one 
step toward the total knowtedge and skill, he may develop a need 
(or feel a comcnitment) to complete that topic or phase. 

■ ^ Or the act of beginning the entire learning project may 



itself jcreate*8 desire to carry It through t<j- Completion. ^ * 



In other words/ the (earner's desire to complete something 
once he has begun (t turns out to be one sort of motivation for 
continuing the (earning. If he stops before completjng this phase 
or reaching. a certain Jevel^ he Wl ! ( feel. he has failed or quit. 

^ .this factor occurs wltMn the t earner; It does not depend on 

' ' ' ' ^ ^^^^ . * / ^ ' 

the reacitlons of oth«r people. ^ ' * 
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continue; 



Factor number 

K What was the commitment^ goaW phase^ or thing to bo compt»fed? 



S number: 



Scale: begin: 



2* Why dtd you want to compfete.I^t? 

3* V/hen did the desire arise?. What aroused^ It? 

4, Since the beginning of the learning project^ have there'been any 
changes at '^I-l Iji^any of thesa* things we have talked about In 
addition to the thanges.we ^"ave alT'eady^dlscussed?- —i-..^ 



DicJ S und this factor clearly? NO YES Couldn't distinguish 

_ * ^ ■ 

In S's mtnd» did this factor soem vague, rather than definite? 
DEF. VAGUE (explain) OTHER (explain) , *' 
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- ft A learner may expect to find some benefit In the circumstances' 

of the learning episode that have no necessary connection. with the 

content or the learning activities* That Is, l-he^ same sort of 

bonefj-t couW be Qbtalned frcjm-some oth er activities or content,, too* 
' * ■ ■ . . . * ^" 

Hero we exclude the benefits described on -previous- sheets* We 

^V. " ' ^ ^ ^ V ' 

ajso exclude any^ benefits from actually obtaining the knowledge and 



skill* *Here we mean that white 



performing 



learning activities (or because he performed them) the persort obtain* 
"ed some- pleasure or other benefit* \ 

Here are some examples: 
conversation Just before or a'fter a class / ' 

- a chance to meet people tn the bar after a game 

- a" quiet, peaceful atmosphere away from the family while reading 

- desire to accompa% one's spouse . ^ 

- companionship while sitting In an audience with a friend ^ * 

- ari excuse tor getting away frcMn ttie housd for a while* 



34 



S number: Scale: begin: continue; Factor rjwnber 

K In detail^ explStn the aspects or circumstances that provided the 
benefits*^ Which aspects jwere especially Important? 

2* What preclisely were the boneftts? Which were especIaHy- important? 

— _ - • ^ , 

3* Wh^dld these aspects provide" these benefits? ^ , 

-4* ' Which.aspedts and benefits were present In your mind (and Increased 
your desire to begin a learning episode) at the beginning of the 
learning project? }tiheT\ did the o;ttiers arise? > ' . 

5* In what Ways, (If any)^ w^re the benefits connected to the particular 
learning activities and content -of this project? ; * 

'6* Could the same benefits have been obtained jus?^. about as eaSlly and 
efficiently from seme oth^r^actlvljty? If not, why not? 

*7. Since the beginning of the learning' project, , have there been' any ^ 
changes at all In any of these things we have talked about In, 
addition to the changeis we have already discussed? * . 



Did S und this factor ^clearly? NO YES CcHjIdn't dVst!ngylsh 

"^■^'n S's mlnd^ dtd thls factor seem vague rather than definite? 
DEF ' VAGUE (explain) OTHER (explain) 
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Ktow ask S to, select the most Important /reasop for beginning 
and coDtlnulng.hls learning project* Give htm only the s^feet?pe 

■ - -v . '■ ^ 

said might .be rost Important (plus perhaps oth^ar sheets ^marked 
"very;strong")* If necessary, let htm select one for beginning 
and another^-for continuing* If necessary* let him select 'two 

**tIed*''rcasoriS for b^lnnlng' or continuing or both* 

■* ■ . > 

* 

> ^ * If lie selects fa<itor 2/ 3, or ^ as -flrtit chofjce or tied . 
(for. either beginning or continuing) give S the sheet gbqut^why^ 
he bothered to tearn-^nd then ab(a»t areas of'^iife* ' ' \^ 

a. If NO, be sure you agr6e* " If YES, record the detaj Is 
of why S did not choose this posstbl l.tty* \f he coufd have- paj d 
someone, 'try hard- to discover whether (and how) .S compared the 
cost (time, effort, and money) of the t(to possibilities* 

,b^ c, d, and e. Ask whether this^was jjart of his reasons * . 
for learning* Record the detaij^* " * [ 

If you got several reasons, try^fo discover which one or 

■ ' ■ ■ * " 

two were most powerful* - ' ■ , ■ 



"When did you become aware that It vjould be necessary or 
desirable to spend a fair 3^^un+ ^^^^ .learning? (Pause) 

* 

What mdeyyou 'aware of It?'* 
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* I You have Just Jndlcgited thst your expectation of using or appty- 
^ (ng the knowfedge -and skill In somg way was the most important reason for 
trying to learn; - ^ 

^ ^You wanted t<j ma.k'e some decl'ifoh^Jmpart s'ome knowledge, pass art 
exam; perform some activity, or perform some other'responsibi tlty or task* 
As part' of your. effort to do so, you Spent some time trying to learn* 
. f' . ^ ^ ' ^ 

''/tow I want to .understand your reasons, for clecfding to spend some 
time, effort, and money.at this learning;' 

a* Could you have persuaded or paid someone else to perform the 
task? Let*s discuss' this before you continue reading* 

■ ' ■ b* *Perhaps part of your reason for learning was that you ,had to 
learn In order to complete the task at at I t even at the lowest possible 
level; that Is, you could not have performed the task at si I before learn- 
ing certain knowledge and skills. that you did not already have* 

c* Perhaps you could have completed ,the task at the absolutely 
minimum Jevel without learning* However, perhaps you expected to achieve 
.It faster by learning* In other words, you expected that the tdtaj. time 
spent performing .tte task would b<*mlntml2ed^epause you would save more 
time than you'spent at the learning* 

d*. In part *^b*' we talked about a minimum necessary level* If 
there was such a minimum l,evel In your project, perhajis you nonetheless 
learned? mace than necessary, becauso yoju wanted to perform at a level 
'gfegve the.bare minimum; ^ ' 

r? there >as no mlnlmip level, perhaps you wanted to learn In 
order to Improve the level at wfvlch you would perform, the task* Perhaps 
one reason for learning wa; to make a better decision or product, or"^ 
perfprm the responsibility more successfully, or receJve a higher mark on 
the exam than you could wi^"hout that lerfrnljig* Or perhaps you wanted to 
Increase the p robab.II Ity of b^Ing successful* ,0r perhaps you wanted to 
play some sport or musical Instrument at a higher level* ^ 

Or perhaps you feH at times that you were learning '*too much^* ~ 
more than really necessary for completlnn the task or reaching the desir- 
ed leveU ^ - ' ' < 

01(1 you have afiy of th^se reasons for tearnTng?^ ^* 

If SO/ ^Id you have some of the following reasons for wanting a 
"higher level? - , ^, 

-**to*save time later 

— to savp money later , * ^ 

» to. avoid undesirable consequences on unpleasant feelings 

to feel more conftdont 
-* "to receive praise 

to feel 'satlsfefctlon In doing a good Job 



What other reasons did you have for wanting a higher level? 



* e* . Perhaps you toarn because this Is your hab Huq\ way of approach 
Ing.a task* Or ^perhaps It was not a consclbus^declslon at tfll* Perhaps you 
did not reell,y estimate and consider the amount of time, effort, and money 
required. for liearnlng*^ * . 37 ' 
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In whfch areas of your Itfe dtd you^expect to use or apply 
the knowledge and ski 1 1^7 
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K YOURSEIF; To know and understand yourself better; to work out 
the meaning of your life or your own philosophy of life; to work out 
your own ^fundafitentat purposes or goals* 



primor I ly 



a Httle 



2* YOUR HOr^E AND FAMItV: raising a child, ftiapaging family finances; 
buying things for your homo or family; repairing your house or apart* 
mefttt 



prtmartly^ 



a tittle 



3* YOUR STUDIES; * your coDrse work, exams, or thesis as a part-time 
or fuM-tlme student enrolled In' an educational Institution* 



piflmarl ly 



a Mttle 



4* YOUR JOB: your full-tlmo Job (current or future); your usual 
occupation (excluding housewife); consulting or free-lance work; 
e'arnflrg money* ^ . , ^ 



pr Imart ly^ 



a little^ 



S 



5* VOtUNTEER WORK; work In the commuhlty; church work; committee 
work;* political work; or other volunteer work* 



primarl ly^ 



a little 



6* RECREATION: a sport, garne^ musical Instrument, or other recreat- 
ional activity engaged In primarily for your own pleasure* ^ 



primarl ly^ 



a I Ittle 



7* YOUR FRIENDS AND RElATlVESt helping a friend or a relative ^ 
(other than ^ rnomber of your family living In your home); trying to 
be more effective In your relations with friends and relatives* 



primarl Iy_ 



a little 
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**Di?J some person, events announcement, or somethlnci etse set 
as an Impetus or triggering stimulus to your ctosire to begl'ft the 
learning project?" 



'*Did you tntttato or accppt a certain task because It would 
e;tcourage you to learn? (Pause)* Did someone else assign t^e task 
to you because he i^anted you to learn the knowledge and skllt-, or ' 
he thought you would like to^ do so?'* ' . ■ 



"Otd you decide to learn scmethtnn , and then choose this * 
particular, thing to learn? , (Pause) Did this particular way*of 
Improving yourself grow out of your general desire to Improve 
yourself?'*, ^ * * ■ 



'*Do you often begin a learning project? Ar^ you usual ly 
In the middle of learning two or three different tli I figs?" . 
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**Now let*s check that first mimeogrephed sheet - the one'you 
have kept for your bwo use'- to see whether alX^'af the reasons you 
jotted down for Jho bottom question have been cov|red. #Are there 
any reasons at all that we haven't discussed thorcughly while look- 
tng at these various sheets?*'- 



i\f the learnlng project has ceased or tapered off) ''WW did 
you stop tearnlng^the ^^nowledge and sl^Mt (or taper 5ff)7' Old you 
achieve what you set out to achieve? Did you find that you were 
learnljng tlje wronc} knowledge and skill? Old you find that the 
learning activities required far wqre tlme^ effori-^ money^ or' 
jjatlence than you had predicted?'^ ' ^ 



"Here Is one last sheet.*' (pause) 

"V/eli* we certainly are very gratofu! for your helping our re- 
search so well. Thank you very much. 'U'e reo'fly approciate people 

to. 

i * 

helplng'out this way. And^ of course* we always need rrore volunteers 
If you think of anyone else who might be wilting to talJiVIth 
picasei let me know." ' * . " . ^ , * 



IAqI t tng address ; 



Tjlephorte numberTs) ; 
Oqcupatton ; 



jCase mark each of these that you hav^ -cocnpteted ; < 

grade !2 ^ - , 

equivalent o*f Grade 12 ' " C 

grade 13 . ' . 

at "(east six mon,ths ffutl-tlfrte) of training or professional 
preparation 

first year of college (or six coMege subjects) f 

■ ' ' * ' . ^ ^ ... 

„ , 1 a f'rst oolioge 'degree ' . 

\ ' - 

a second, CO ll-ege degree <for examp^Ie, a,mgster*s degree) ^ 



^ ■ — „ 20 or less 
= S , 2t - 29 ' 

^ 40 - 49 ■ 



5b *-,59 . 

60 - q9 * 
: . V ■■ » 
70 or more * 



